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. WRITE BRAIN A’
AECTIiVE, AUTHENTIC, AUTHORSHIP:
A SUPPLEMENTAL ELA &ELD
ITERACY PROGRAM

Narrative & Creative Writing
English Language Arts & Development
Scaffolded Project-Based Literacy
Collaborative & Independent Authoring
Imbedded Social-Emotional Learning
Writing, Reading, Speaking, Listening
Tangible & Digital Publishing of Student-Authored Books

S-ROBUST ACTiViTY S

TJ\_,\_)TJI\_/ OTJ\ i a | \O\T)i_)y A
VS__W[lAﬂﬁy L\Q+S cz\m/‘, (;/yreo\M ' _

g-!-'-‘ =



's3deduo0d pue suoluido 3ul :
23UU0D pUB 3JUBPIUOI dDUBIdXD O] !

"R103s By} ulyum sAy :
-IAI}DY pue sawayy noge Ajjedi3iid Suryuiyy Ag aousipne SunoA 419y} 03 308UU0D O] :

"Buiysiignd :
10} ApeaJ aJe $91401S Jey} a.nsua 03 JapJo ul 3ul}Ipa-dnoid pue -}|as 0} JWWod of

00geI0N Joyiny :

‘JoaysyJom Suluue|d uljAI0}S ‘S300q Ulelg SHIAA : HEIQ SJOUINY HEID SISV

"BIPSW [B120S JO Pl4OM BY} O}UI SI9)0BIRYD :
J13Y} BuiBuLIg 9]IYM UOI}ORULOD pue UOIFeDdIUNWWOD Ul S|[I4S AINJus) 3s|Zz asn o :

'sisyoeleyd :
|BUISIXD pUE |euJajul 9y} Suijeasd 3)iym uolssedwod dojeasp o] :

JUSPN]S YJBDd J0J J9BYSHIOAA : 'S||13s uon :
Suluue|d suoisnjpuOY) pue spea SuluiBew ‘s3oog g :

(dnoJg Jad auo) }eays :

-4om sjoysdeus Builas ‘SYO0GIION S,JO0UINY ‘SIX3)
9|dwieg - s3uilas 3ulqliasaq 03 4343y ‘s300g gAA dnouo) :

'$91103S
J19y} 4O JusWIUOIIAUS pue 3ul}}es 8y} 3uljeald Jnoge uolsuayaidwod 41y} uadasp o]

193Ysyiom Jusidojanap Jajoeleyd :

‘1oaysyiom A3y aA13d3[py 00q NIvyg JLIYM dnoio
oogajou s Joyny :

me:mvto>> Mr__ccm_n_ mc__\Couw \mv_oom am Qjo\_o :

isseo04d 3urioyine dnoud syj ojul SAIp ASy) Se Jusw :
-}WIWOD pue uoIjeloqge||0d puelsiapun ‘syulodmalA pue suoluldo 91ed1unwiwod of :

“3U11210qe||0D pUE SUPAUL0D : :
9 ||IM S}USPNIS "A|JUSIUI USYSI| OYM SIUSPNIS MO||9} 419y} Ul uoissedwiod pue sia : 91 03 UM
-peau Bul||im 3y} Ul 22UBPIJU0D 33eA3[3 ‘A}IAITERID UBYSIBY pue ‘puedxa ‘9ses|ai 0] :

}osysawen
spae) Japjing A103S ‘spae) A103s NIvHd FLIIM

1eJap $300q S,Ud4p|IYD Jueroduwl

Jaded /j00G3j0U SOy m 1noge uoisuayaidwod 3uidojaAsp pue Sj|1%s uoljediunwwod 3ulp|ing uidsq o) :

00g 243214 S,u4p|IYD) e SULIOYINY JO My 3Y] :

aA133Iq0

ﬁ.-omu.muonuﬂob juspnis

N!'VIg JLIIM
TOOHDS HOH



dA130adsIag L ee Auapy |

$1009 NIV ILM ! uAUIY} 2|qIxa)y B Buiaq pue aandadsiad Jo e ayy 9d130eid o] 0 mc::_oﬁ_-mav_c_s._. 5/qIxa4 BUIL0o9g |

43 3_>;u<

3100qa10U S J0UINY YO BUNLIM 1a113] 10} Jaded S300q gAA 109|49Y pue xe|oy

sioune JUSPIS ; uasald SIOYINY [ePIO
035 |eulj yuasaid o] : ¥ d SIOYINY BP0 :

J0329(0.4d ‘S300Q GAA ‘1511329 JUBWISSDSSY-9S : LE Aunioy

peojdn Japling Y004 | OE AHAY

P 6z Auapy

issed 1se194L | 8Z AHAROY

yoog ‘esswed [e}ISIP ‘91IS Jap|ing yoog |e

Bmu;_twu :
Joyiny NIVYg 3LIYM YoYiny ayi Inoqy ‘s100q g

3SIP93YD) JUBUSSISSY/-§[9S
"}93USHIOAA JOUYINY Y} IN0QY R} UOIIedIPa( 'S300q m>> :

SOOGYIOAA GAA BU3 Ul m:;:?

emm_ 0} 300Q3}0U Ul S3}0U W04 A103S 8y} Bui3a|dwod ajiym AyAzeasd usydiay of : 5988 33 03|12U3d Sj wo

's19ad 13y} UM A[|EQIBA 9}RDIUNLIWOD

pue juasaid sjuapnis se MOIS 0} m:c_ucou pue 85uapljuod JO 3SUIS Iseadul 0| MC_Cmum_n_ SMPY pue Mr__\_mr_m UOmecm

yeiq isiid oyl
Weiqisiid ayL

SISBUSHIOM BUIUIOM | 17 ANARY

500G910U JOYINY ‘JUSPNIS Yoes o) S}93Ys :
oM NIVYg JLA TTV $0 $91d0d %400q NIvYg JLIUM

00q uasoyd >__m:n_>_n:_ 0 3U1339S BU} pue ‘SI9}dRIRYD JO SSWEU m
9|qissod ‘pus pue ‘s|ppiw ‘Buluuldaqg sy} mc__?_Em 9y} 1noge 3upjuiyj uIsq o) :

‘SuniouIne 2q [|,4241 YOO8 NIvYg JLEM ¢ : :
[N$10]02 3y} Jo sa8ed ay3 Joj A10}S UsLIMpUERY AJ}eaU ‘|leuly 418y} BUIAES ‘S300q SISIMY 9 SIOYINY €7 AUAIDY :
-9}0U 413y} Ul—ASS3LI—UDAS ‘SN02URIUOAS PUB BA1}EID Jo8 0} SJUSPNIS pUILLBY ! : :
.................... "U0I}IBUO)
puE ‘uoI}edIUNILLIOD ducwvccou 95B2J0U] pUB PNO|e YI0OM PIOYINe-}|as peal o] :

HeW 2y 01 11 el

93Ul ANAndY
mq——muoﬁ:ﬂ [enprampu]j ‘oML LEYd

‘padusiiadxe Asy) se3us||eyd Aue pue yimou3
|euosiad 3ui3pajmousde pue sjiejep 3ulinided ‘w>;um_,_w‘_ sl jey) Aessa ue Bmm\_u o.r :

13)yeY pue xejey |
peojdn ayl :

J0309(04d ‘s300G gAA

S139USYIOM JOUINY 343 INOGY 19 UOLRIIPa( ‘SHO0q gM
s|elaie

opIng siojeonpy [ooyos YSIH

N!'VIg JLIIM
TOOHJS HOIH




“Imagination is the source of every form

of human achievement. And it's the one

thing that | believe we are systematically

jeopardizing in the way we educate our
children and ourselves.”

- SiR KEN ROBiNSON

(Author, Speaker and International Advisor on Education)

Property of Write Brain LLC
Copyright 2014
All Rights Reserved

Exported: 04/24/25




This series of Activity plans is designed to introduce your students to a narrative and creative writing
process unlike any other. Your students will develop written communication skills as they plan, author,
and edit stories inspired by the vivid illustrations in our books. The sequential images created by

our artists sidestep the most daunting aspect of creative writing—the blank page—and provide a
jumping-off point for young writers to express themselves on paper. The tangible nature of our books
entices even the most tech-savvy kids to take a step back from their screens and immerse themselves
in the task of writing by hand; a lost art proving to be vitally important and necessary to maintain. The
open-ended format will appeal to each individual writer's learning strengths, while assisting you in
identifying where there is room for growth.

WRITE BRAIN - How to. Use These Activities

This program inspires narrative and creative writing using WRIiTE BRAIN BOOKS. Most Activities
should be experienced in one activity period, but a couple of Activity plans span three hours (up to
two additional activity periods). Five to six weeks is an optimal amount of time to guide students in
developing their group-authored storybooks fully, and two weeks is ideal for individually authored
storybooks.

The entire series of Activities supports educators who wish to work through the whole writing cycle
in a way that is fun and engaging: imagining, drafting, revising, editing, sharing, and publishing. The
Activities are designed to be used sequentially; however, they can easily be adapted, shortened, or
lengthened to meet your program'’s needs.

We would love to see your groups in action! If you would like to be featured on our
social media platforms, please send photos or videos of student authors and new
WRITE BRAINERS! We will abide by any consent/release forms your program requires.
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. What 95 Provided:

o A full set of professionally illustrated books
« This Guide to instructing the learning process
« A pad of Story Mats for short writing exercises in curriculum
o A box of Story Builder Cards for ICEBREAKER and ongoing writing experiences
o A complete set of worksheets (tear-outs) you will photocopy for your students
d o Pre- and Post- Project surveys for your own research (please share with us!)
« WRITE BRAIN's Basic Punctuation & Grammar reference chart
) « WRITE BRAIN pencils for every student
o Official WRITE BRAIN “Author” Certificates for each student writer

What 9 Ueeded (Additisnally):

A dedicated WRIiTE BRAIN notebook or composition book per student
o Pencil sharpeners

A chalkboard, whiteboard, or chart paper

Sample passages from current or past reading list

)

Q__ o

A
.

S What 9» Optional (Additionably):

« ldeally, you can make ONE black & white photocopy of each of the GROUP BOOKS students
will be working on. Each group of authors will write their first book draft in here throughout the

= process while using the colorful copy to inspire imagination and storytelling. Students in each
& group will be leaning in, passing around, and sharing a single WRIiTE BRAIN workBOOK. This will
prove to be a valuable part of the collaborative process.
- « Projector and viewing screen or whiteboard.
I
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1. Have your student authors research the term plotline. (Definition: Events that make up a story,
particularly as they relate to one another in a pattern, in a sequence, through cause and effect, how
the reader views the story, or simply by coincidence.) They may use a dictionary or the Internet.

2. Use the questions below for students to explore how to develop a plotline.

3. Students should approach the questions as a group, collaborating and then writing in their
individual notebooks.

* Who are the characters and how are they related to each other?

*  Where is this story taking place? Does the setting change from the beginning to the end of the
story?

*  Whatis the problem or conflict in the story?

* What is happening in this story that makes the reader want to find out what will happen next?
* How do the characters begin to find a way to solve their problems or find help?

* How can you help your reader to believe the change is possible?

* How does this story end? What happens to all of the characters? How have they changed or
not changed?

Students use their critical thinking skills to develop the plotline of their story.

g Em}
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) iNs (Leads) and OUTs (Couclusions)

1 1. Introduce the topic for today’'s Activity and tell students they're going to think about the way
stories LEAD and CONCLUDE.

o 2. Ask for a volunteer to read this sample passage from a prior Activity:
q
) One Crazy Summer by Rita Williams-Garcia
“Good thing the plane had seat belts and we'd been strapped in tight before takeoff. Without them, that
e last jolt would have been enough to throw Vonetta into orbit and Fern across the aisle. Still, | anchored

myself and my sisters as best as | could to brace us for whatever came next...”)

Explain that the author of this passage worked her way through many initial drafts of the
opener before finding the “just right” way to BEGIN (introduce the word “lead”).

0
w

N 4. Explain that the authors of these stories often worked their way through many initial drafts
before finding the “just right” way to END their story (introduce the word “conclusion”) before
they decided upon the words you just read aloud.

O During this phase, your authors will be activating their curiosity, connectivity, collaboration,
critical thinking, and communication skills.

The Lead:

The opening of a children’s book story should hook the reader immediately with
descriptive language that excites or inspires, so that the reader wants to read on.

The Conclusion:

The ending of a children’s book story should leave the reader with a sense of closure and
satisfaction. The reader wants to be left with a good feeling (such as joy or relief) and the
comforting, almost magical sense that the adventure that unfolded in the story will go on,
beyond the final page of the actual book. That doesn’t mean the story can't have dark or
sad elements, but the conclusion of a children’s book is meant to teach and inspire.

S 5. Set the group authors in writing motion once again with their WRITE BRAIN BOOKS and an
Imagining Leads and Conclusions Planning Worksheet for each author in each group. Give
O them an additional worksheet for their final group entries.
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1. Explain that it is the time in the writing process for giving and receiving feedback.

2. Discuss feedback options with students. Tell the students to listen with “writer's ears.”

* Offering Supportive Feedback: “As you listen to each group story, focus on the positive
things you notice in the writing first. Concentrate on the strengths of the authors; look for
evidence of writing tools you have learned (memorable moments, setting scenes, character
development, etc.), and take notes on what you hear. Offering positive reflection helps your
fellow classmates to feel supported and to grow more confident.”

* Offering Suggestive Feedback: “As you listen to each group story, focus on any sections
of the drafts you hear that might be repetitive, uneventful, unfocused, or confusing.
Listen for pieces of the story that may need to be tightened up a bit, characters that need
development, scenes you want to see more clearly, etc. In your notebooks, take notes
on how the story makes you feel as you hear it read aloud. Your fellow classmates will
appreciate what you suggest if you deliver your ideas in a way that is meant to support the
improvement of their stories.”

3. Have students write each group’s book title on top of a notebook page. Have them divide the
page into two sections, SUPPORTIVE & SUGGESTIVE. They should write their supportive and
suggestive feedback for each book after hearing it read aloud.

4. Gather everyone's pages after all the WRIiTE BRAIN BOOKS have been read, and give the
sheets to the group that authored the corresponding book.

5. Each group will then bring their SUPPORTIVE & SUGGESTIVE feedback pages to their
workspace and use the notes to have a discussion about possible revisions the group may
want to make. Instruct the groups to make any desired revisions, based on the suggestions of
their peers.

Students will experience confidence and connection while critically thinking and communicating
opinions and concepts.

Hote: By the end of the Activity, groups should have completed the

first drafts of their full story. If they need more time, feel free to add in
as much extra collaborative writing time as needed.
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Titles - Dedications - Group Biss

TITLE:

i 1. Ask, "Why are titles important?” Encourage students to discuss. Suggest that they refer to
their favorite movies, books, or television shows.

2. Ask the class to divide into their groups and instruct the groups to skim the pages of their
< WRITE BRAIN BOOK in search of title inspiration. Ask them to write down every title idea
J proffered by each group member, into the group’s home notebook.

DEDICATION:

)

1. Ask, "'Why do you think authors dedicate their books to someone?”

2. Give each group a copy of the Dedication & About the Author Worksheet.

Q_

3. Have them create the dedication for their book and write it on the worksheet.

Suggestions for group dedications:

<
* Real life heroes * School principal or librarian
* Friends * Teachers
O * Each other * Kids at a nearby shelter or orphanage
= BIOS: ABOUT THE AUTHOR:
- 1. Have each author write a few sentences that best describes what he/she would want a reader

to know about them personally.

7. Have them share what they've written with their groups and discuss any commonalities and
- differences.

3. Ask each group to collaborate and draft a version of a bio that represents their group before
they write the final version onto their Dedication and About the Author Worksheet.

Stmleut Optum If you have Internet access, ask your student authors to research

different styles of creating bios, and then work in their group to create the group'’s bio.

+ * With the time left, have each author handwrite ONE or TWO pages of their group’s book into
the richly-illustrated WRITE BRAIN BOOK.
* Instruct them to go slowly and to try to use their very best handwriting.

These are important parts of the process, as they require thoughtfulness and emotional
connection.

1d .
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Setting Suapshats Support Skeet

High School Level Writing Prompts

Use the

your

DEVELOPMENT:

it feeling is the illustrator trying to invoke with the images on the first few
of your book?

ou look at the illustrations, does the environment depicted in the
provoke a sense of hope, happiness, fear, worry, sadness, excitement?

list of descriptive words that describe the setting. Use all of your

€ a thesaurus or the Adjective Alley sheets for expanded vocabulary

klist
If Assessment Chec
> (Please wake copied fon ol students)

Student Name.__

Date

v WekBrainBooks o

GROUP AUTHORSHIP Complete | Incomplet: Teachers Comments
t omplete | Teachers Cor

i

ROUP AUTHORS :

Collaboration skills
Compelling lead
‘Consulted reference materials
Theme clearly embedded
Setting Snapshots incorporated
Clear plotline
Utilizing new voeabulary.

Characters are fully developed :
Thoughtful word choice (descrptive anguag®)
‘Enhanced moments in the story
Thoughtful conclusion

Salf-edited for punctuation and other
conventions

‘Story pace and tempo s intentional _

Respecting your llustrator's point
‘Group feedback process.

Clear understanding of a children's audience

Well thought out ttle, bio and dedication

o
e
’ e
Refloctive Essay is introspective and has cle2 .
4 v » heey @ the vahang
ki, e o g,
ers Commel iy,
| complete | Incomelete Teachers C L
INDIVIDUAL AUTHORSHIP & ‘ =
| i TE b
Self-directed wrting N
‘Storiestense is past or present

* ngaged-Share-Focus-Listen
i Edit: punctuation and speling

ADDITiONAL ACTiViTY: COLOR BURST

Step 1: Look at a Story Card, Story Mat, or page of your Wordless Book and list all of the color:

coved
qgutine P N /
/ ‘Bes,

author's N

Step 2: Now, be more specific in describing the different shades of each of the three py
Fill out the Color Burst on the next page, using the one below as an example.

Mahogany

© WRITE BRAINLLC

o
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Coutact Us
WRITE BRAIN WORLD
EduProgram@WriteBrainWorld.com
www.WriteBrainWorld.com
855-WB-WORLD
(855.929.6753)
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